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I am an adventurous empathetic teaching theatre artist who seeks personal development and 
guides ensemble exploration of the physical, emotional, intellectual, and spiritual. The playful 
and meaningful work is created to illuminate collaborative embodied stories in the classroom 
and production. My research interests include performance pedagogy, devised theatre, and the 
craft of presence. I plan to continue to pursue opportunities to study with artists who value 
passing on the craft of theatre. Other creative research projects I would like to pursue is 
directing professionally and at university. To pursue this passion, my teaching philosophy is 
based on the following tenets. 
 
First in 2021, I had the privilege to read Dr. Willie James Jennings book After Whiteness: An 
Education in Belonging and attend two zoom workshops: “Reclaiming the Whole Self: 
Pedagogies of Belonging with Willie James Jennings” and “Academy on Race and Pedagogy.” 
The ideas Dr. Jennings presented brought light to the deep and lingering pedagogies that cause 
disunity in the individual and the community. He explains that design of our American 
education was based on the basic principles of “mastery,” “control,” and “possession” which 
continue to be foundational concepts of universities and colleges. Dr. Jennings proposed the 
following concepts “attention,” “affection,” and “resistance,” for our educational communities 
to build spaces that heal. In the second workshop “Academy on Race and Pedagogy,” we were 
encouraged to apply these qualities to our respective disciplines.  This awakened in me a new 
way to work in the classroom and the rehearsal room. For the past few years, I have been 
shifting my mindset, teaching, and collaborating from “mastery,” “control,” and “possession” to 
“attention,” “affection,” and “resistance.” My teaching philosophy will apply Dr. Jennings’ 
pedagogy to the discipline of theatre where I continue to pursue my own personal 
development and guide others in ensemble exploration.   
 
Second, I am passionate about drawing student’s affection to the craft of theatre by learning 
from the artists who proceeded us so we can pass down what they practiced to those who will 
follow us.  As a Patsy Rodenburg Associate, I practice, teach, and coach the technique of 
presence for the body, breath, and voice. Rodenburg has defined presence as “Second Circle,” 
the give and take of energy between people. Rodenburg has also named “First Circle” the 
keeping of energy to oneself, and “Third Circle” the forcing out of energy.” While all circles of 
energy are important for everyday interactions, actors need to resist the practice of 
disconnecting from the play, actors, and audience. I also encourage students to resist 
mediocrity by devoting themselves to creative excellence which is formed by habit and 
resilience. In Beginning Acting, I introduce the “Second Circle” concepts and technique.  In 
Voice and Movement, a class that is taught latter in the curriculum, half of the semester is 
devoted to the exercises for body, breath, and voice to rediscover oneself while resisting the 
physical and vocal habits that no longer serve the actor. When introduced to this technique, I 
have seen students shift to being present onstage and often in their personal lives as well. 
These techniques are also utilized in the rehearsal room. Rehearsal begins with a warmup and 
ends with a cool down. The actor’s attention is drawn to healthy practices for their body, spirit, 
and mind. I name and demonstrate different techniques for the actors to find group and 



individual ways to center themselves in their character and the ensemble. The foundation of 
education being taught from the perspective of “mastery,” “control,” and possession relates to 
“Third Circle” presence of teaching while the concepts of “attention,” “affection,” and 
“resistance” relate to the presence of “Second Circle” the give and take of energy and provides 
student artists the opportunity to heal together. 
 
Third, collaboration is an essential element in theatre; I believe that students learn best in a 
collaborative atmosphere where they feel comfortable to contribute and take risks. In Devised 
Theatre, students are invited to practice the techniques and discuss the content and 
experiences.  Within this collaborative atmosphere, I see my role as a teacher as a guide who is 
also learning in the process. The collaboration I ask them to resist is two people with ideas 
which must be compromised, but naming collaboration as a practice where two ideas become a 
better idea. I hope through this collaboration in class and production, student’s affection is 
developed for the ensemble. Ensemble must be intentionally developed through the work of 
presence and collaboration. As an educational artist, I create a lab in the rehearsal room where 
techniques are taught and practiced as an ensemble. Viewpoints is a technique which students 
have found to be beneficial for developing ensemble as well as physical and vocal 
characterizations. I introduce the work and exercises to be applied to specific characters. This 
prework helps the actors to be aware of their strengths and ways to grow as an actor.   
 
Fourth, my goal for students is to develop skills and affection for their roles as artists and 
scholars.  In Advanced Acting, the students research the period and style of acting before they 
perform scenes.  In the course Script Analysis, we deep dive into analysis and creativity.  I want 
students to resist superficially reading the script.  Students will sometimes analyze well or 
explore the work creatively.  We first work on asking provocative questions which lead to 
thoughtful analysis.  Once the students know how to approach, read, and question a script, we 
practice uniting analysis to creativity.  To help them scaffold these skills, they practice a group 
project and then complete an analysis and vision for a play of their choosing by themselves. 
From these analytical projects, they can see someone else’s approach to life. Although the 
analysis is important that the student understand the world of the play they are performing, my 
goal is to draw student’s attention to people as well as their beliefs to practice empathy and 
respect. 
 
Finally, I had the privilege to study with Impro Theatre for a weeklong intensive. They 
introduced the core map of being fear driven or vision directed. These concepts have greatly 
impacted my personal life, teaching, and directing. Students are encouraged to resist the 
practice of being fear driven and to work from vision directed.  Fear driven habits are first or 
third circle; while vision directed habits are second circle. These ways to work are not in boxes 
but a spectrum that can be shifted by conscious engagement. I name the concepts in beginning 
theatre classes and invite the students to practice theatre exercises and perform pieces from 
vision, so they are not creating obstacles for their growth. Dr. Jennings’ work directly relates to 
the core map.  The principles of “mastery,” “control,” and “possession” are fear driven, the 
sense that one is never enough.  Dr. Jennings proposed concepts - “attention,” “affection,” and 
“resistance” - are vision directed. These foundational ideas promote playful and meaningful 
work in the classroom and rehearsal room to tell embodied stories.  


